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What s Writing?
Writing is an important lifelong skill. Children need to learn to write so they can communicate and

express themselves.

Formal writing, taught later in reception, involves transcription (spelling and handwriting) and
composition (articulating ideas and structuring them in speech, before writing).

Formal writing before reception is not necessary, lots of meaningful opportunities for children to learn
about the written word and to support them to understand that symbols carry meaning are provided.

Research shows that for writing to develop, young children should be provided with opportunities to
build their physical strength and control in the core, upper body, hands and fingers. This is called motor
skills.

Writing develops alongside all learning areas, especially communication, language, reading and maths.




National Curriculum for England

The programmes of study for writing at Key Stages 1 and 2 are constructed
similarly to those for reading:

1. Transcription (phonics, spelling and handwriting)

2. Composition (articulating ideas and structuring them in speech and writing)

Children are assessed as:

WTS — working towards the expected standard for their age

EXS — working at the expected standard for their age

GDS — working at a greater depth standard for their age




Progression - EYFS

Early Learning Goals

Communication and Language Personal, Social and Emotional Development

Listening, Attention and Understanding Self-Regulation

+ Listen attentively and respond to what they hear with relevant questions, + Show an understanding of their own feelings and those of others, and begin to regulate + Negotiate space and obstacles safely, with
comments and actions when being read to and during whole clazs discussions their behaviour accordingly. consideration for themiselves and others.
and small group interactions. + Set and work towards simple goals, being able to wait for what they want and contral + Demaonstrate strength, balance and coordination
+ Make comments about what they have heard and ask questions to clarify their their immediate impulses when appropriate. when playing.
utdesecbtulitg. + Give focused attention to what the teacher says, responding appropriately even when + Move energetically. such as running, jumping,
+ Hold conversation when engaged in back-and-forth exchanges with their teacher engaged in activity, and show an ability to follow instructions involving several ideas dancing, hopping, skipping and climbing.
and peers. or actions.
Managing Self
- ) - - - . + Hold a pencil effectively in preparation for fluent
+ Participate in small group, class and one-to-one discussions, offering their own + Beconfident to try new activitios and show independence, resilience and perseverance writing — using the tripod grip in almost all cases.
ideag, Leing fecently intioduced vocabulary. inthe face of challenge. + Use a range of small tools, including scissors,

+ Offer explanations for why things might happen, making use of recently introduced +  Explain the reasons for rules, know right from wrong and try to behave accordingly. paintbrushes and cutlery.

wacabulary fm EIIDI'IES.I'II:I_‘I‘ﬁEIICII‘I, ! i %and |?|:|ema wh_m appropriate. = Manage their own basic hygiene and personal needs, including dressing, going to the + Begin to show accuracy and care when drawing.
+ Express theirideas and feelings about their experiences using full sentences, toilet and understanding the impartance of healthy food choices.

including use of past, present and future tenses and making use of conjunctions,
T ——— EE—
* Work and play cooperatively and take turns with others.

UndErStanding the World + Form positive attachments to adults and friendships with peers.
Past and Presant + Show sensitivity to their own and to others’ needs.

+ Demonstrate understanding of what has been
read to them by retelling stories and narratives
using their own words and recently introduced
vocabulary.

+ Talk about the lives of the people around them and their roles in society.

+ Know some similarities and differences between things in the pastand Expressive Arts and Design Mathematics = )
now, drawing on their experiences and what has been read in class. P . . 9 * Anticipate {where appropriate) key events
+ Understand the past through settings, characters and events encountered Creating with Materials Number i ehories.

in books read in class and storytelling. *+ Use and understand recently introduced

+ Safely use and explore a variety of + Have a deep understanding of number to 10, vocabulary during discussions about stories, non-
experimenting with colour, desian, + Subitise (recognise quantities without
+ Describe their immediate environment using knowledge fram observation, texture, form and function. counting) up to 5.
discussion, staries, non-fiction texts and maps. + Share their creations, explaining the + Automatically recall (withaut refersnce ta )
+ Know some similarities and differences between different religious and process they have used. Ihj'I'I'IES.DﬂIJI'TIiI'ig ar ng, aids) number bonds ’ il?:;:ﬂ:mf‘;_l’:mh better in the uiphabet and
cultural communities in this country, drawing on their experiences and what + Make use of props and materials when up to 5 (including subtraction facts) and some ) ) ) .
has heen read in clags. tole playing characters in narratives number bonds ta 10, including double facts. " Readwords cansistent with their phonic
+ Explain some similarities and differences between life in this country and and stories. owlesige by eolind- ing.
life in ather countries, drawing on knowledge from staries, non-fiction texts Mumerical Patterns * Read aloud simple sentences and books
and (when appropriate) maps. Being Imaginative and Expressive - consistent with their phonic knowledge, j
*+ Verbally count beyond 20, recognising the SOmME common exception words.
The Natural World + Invent, adapt and recount narratives pattern of the counting system.
am:! stories with peers and + Compare quantities up to 10 in different
+ Explare the natural world around them, making observations and drawing their teacher. contexts, recognising when one quantity is - - .
pictures of animals and plants. + Sing arange of wall-known nursery greater than, less than or the same as the * Write recognisable letters, most of which are
+  Know some similarities and differences between the natural world rhymes and songs. other guantity. comectly formed.
around them and nantm%tingenvimnments, drawing on their experiences + Perform songs, thymes, poems « Explore andrepresent patteris within * Spell words by identifying scunds in them and
and what has been read in class. and stories with others, and (when numbers up to 10, including evens and odds, representing the sounds with a letter or letlers.
* Understand some important processes and changes in the natural world appropriate) try to move in time double facts and how quantities can be + Write simple phrases and sentences that can be
around them, including the seasons and changing states of matter. with music. distributed equally. read by others.
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Progression — Year 1

1 Working Towards the Expected Standard (WTS)

Objective
W1 | | can read back what | hawve written.
W2 | | can know that a full stop comes at the end of a sentence.
W3 | | can spell CVC words correcthy.
W4 | | can spell some commaon exception words.
W5 | | can form the shapes of my letters correctly (e.g. print form)
W6 | | can use finger spaces.
1 Working at the Expected Standard (EXS)
Objective
F1 | can write simple sentences a_l:u:u u_t m*,'s.F—If and |:|t'1_e rs, and simple stories.
[Simple sentences hove o subject (nown) ond o veri. )
E2 || can use a capital letter for the pronoun ‘.
E3a | | can mostly use capital letters to start my sentences.
E3b | | can sometimes use full stops to finish my sentences.
E4 || can start to use the correct tense in my writing.
ESa | | canuse cg-grdingting conjunctions {e.g. and / but).
ESb | | can use subordinating conjunctions (e.g. becouse).
E6 | | can start using adjectives in my writing.
EF | | canuse my phonics to help me spell words plausibly.
ES | | can =pell many common exception words. (50-75% spelt correctly)
E9 | | can start and finish most of my letters in the correct place (Qrecursive)




Progression — Year 2

2 Working Towards the Expected Standard (WTS)

Objective
W1 | | can write a few sentences that link together.
W2 | | can sometimes use capital letters and full stops correctly.
W3 | | can use my phonics to help me spell.
W4 ] | can spell some common exception words.
WS | can correctly form my lowercase letters and make them the right size compared to
each other. .
W6 | | can start to use adjectives and conjunctions to make my writing more interesting.
W7 | | can leave finger spaces between my words.
2 Working at the Expected Standard (EXS)
Objective
E1 | | canwrite stories about myself and others coherantly.
E2 | | can write about real events clearly.
E3a | | can often use capital letters and full stops correctly.
E3b | | can use some question marks correctly.
E4 | | can use past and present tense correctly and consistently.
ESa | | can use co-ordinating conjunctions (e.g. or /and / but).
£sh | can use subordinating conjunctions {e.g. when, if, that, even though, because, until,
since — WHITEBUS)
E6 | | can use my phonics to help me spell most words correctly.
E7 | | can spell most common exception words.
E8 | All my letters and numbers are the correct size compared to each other.
E9 | | can leave correctly sized finger spaces between my words.




Progression — Year 3

3 Working Towards the Expected Standard (WTS)

Objective
W1 J I can write sentences that are in different forms: statements, commands and guestions.
W2 ] Icanoften use capital letters and full stops correctly.
W3 I can use some description to add detail: expanded noun phrases, adjectival phraszes
and fronted adverbials.
W4 | Ican use FANBOYS as conjunctions for some sentences. (for, and, nor, but, or, yet, sa)
W5 | I can begin to demark speech in my writing.
W& | I can spell correctly some words from the year 3/4 spelling list.
W7 I can form the majority of letters correctly and use diagonal and horizontal strokes to
izin.some letters.
3 Working at the Expected Standard (EXS)
Objective
E1 | | can draft, redraft and edit fiction and non-fiction.
E2 I can use expanded noun phrases.
(The use of an adjective/s to tell us more obout the noun.)
E3a | I can use question marks and exclamation marks mostly correctly.
E3b I can grganise my work into sections using a series of devices (e.g. beginning to
Jelelleins T eTa )
I can use adverbs and adverbials to detail when, why, how or where a verb happened.
E4 (TRaMP: When? How often?) Time — Last night, the cat sat. (Why?) Reason — The cat
saft because it wos exhausted after a long day. (How?) Manner — The cat sat still.
{(Where?) Place - The cat sat in front of the fireplace.)
E5a | I can use co-ordinating conjunctions. (e.g. for, and, nor, but, or, yet, so)
ESh Ican use subordinating conjunctions. {e.g. after, when, if, that, even though, because,
until, since)
E6 | | can use the correct tense as required.
E7a | | can use capital letters and full stops mostly correctly.
E7b | | can use inverted commas.
E7c | I can use apostrophes for possession and contractions.
E8 | Ican spellmany words correctly from the year 3/4 Satutory spelling list.
E9 | Ican form and join my letters mostly correctly.




Progression — Year 4

4 Working Towards the Expected Standard [WTS)

Objective

W1 | I can draft, redraft and edit my sentences.

W2 I can use capital letters, full stops, commas, question marks and exclamation marks
masthy correctly.

W3 | Ican use expanded noun phrases and adverbs.

wWa I can use subordinating conjunctions. {e.g. after, when, if, that, even though, because,
until, since)

W5 | I can use contractions and inverted commas mostly correctly.

W6 | I can spell some of the year 3/4 Statutory spelling words correctly.

W7 | Ican form my letters correctly in the appropriate size most of the time.

4 Working at the Expected Standard (EXS)
Objective

E1l | lcan write a range of genres, e.g. narrative, factual and recount forms.

E3 I can use descriptive devices in my writing and incorporate figurative language e.g.
simile, alliteration).

E3 | Ican use paragraphsto arganise ideas.

E4 | 1can use some fronted adverbizls of time and place and prepositional phrases.

- I can use a range of conjunctions to vary my sentence types. (FANBOYS between two
main clauses and A WHITEBUS to make complex sentences).

E6 | Ican maintain the correct tense.

£7 I can use capital letters, full stops, gquestion marks, exclamations marks, commas,
contractions and inverted commas correctly.

E8 | Ican spell most year 3/4 Statutory spelling words correctly.

E9 | Ican use fluent joined handwriting of the correct size.




Progression — Year 5

5 Working Towards the Expected Standard (WTS)

Objective
W1 | | can use narrative, factual and recount farms.
W2 | Ican use paragraphs to organize ideas.
W3 | I can use descriptive devices in my writing (e.g. adjectives, expanded noun phrases).
W4 | I can use some adverbials of time and place.
WS | can use capital letters, full stops, question marks, commas for lists mostly correctly
and sometimes use apostrophes for contraction.
WE | | can spell most words correctly from the year 3/4 Statutory spelling list.
w7 I can write legibly.
At this standard, there is no specific requirement for a pupil’s handwriting to be joined.
5 Working at the Expected Standard (EXS)
Objective
E1l | |can write for a range of purposes and different audiences.
| can use narratives, describe characters and settings using vivid description (metaphor,
E2 | simile, personification), and sometimes use dialogue (to represent character and move
the scene on). *Dialogue is between two or more characters
E3 | can, in non-narrative writing, use simple devices to structure the writing and support
the reader (e.g. headings, sub-headings, bullet points).
Ea | can use & range of conjunctions and adverbials of time and place effectively within
paragraphs. (Subordinating clauses in different positions within a sentence.)
ES I can use a range of vocabulary and grammatical structures that are suitable for the
style of writing, including modal verbs to suggest degrees of possibility.
E6 | | can use verb tenses consistently and correctly throughout my writing.
| can use the range of punctuation taught at key stage 2 to mark clauses {.g. commas,
E7 | brackets, semi-colon, dashes) and include use mostly correctly other punctuation such
Eéh',-'::-’lens colons.
£8 | can spell most words from the year 3/4 statutory Spelling list and spell correctly some
wialds from the year 5/6 spelling list.
E9 | | can maintain legibility in joined handwriting when writing at length.




Progression — Year 6

6 Working Towards the Expected Standard [WTS)

Objective
W1 | | can write for a range of purposes.
W2 | I can use paragraphs to organise ideas.
W3 | In narratives, | can describe characters and settings.
wa In non-narrative writing, | can use simple devices to structure the writing and support
the reader (e.g. headings, sub-headings, bullet points).
W5 | can use capital letters, full stops, question marks, commas for lists and apostrophes for
contraction mostly correcthy.
I can spell most words correctly from the year 3/4 Statutory Spelling list, and some
We . ) :
wards from the year 5/6 spelling list.
W7 I can write legibly.
At this standard, there is no specific requirement for a pupil’s handwriting to be joined.
6 Working at the Expected Standard [EXS)
Objective
| can write effectively for a range of purposes and audiences, selecting language that
El | shows good awareness of the reader (e.g. the use of the first person in a diary; direct
oddress in instructions and persuasive writing).
EZ | In narratives, | can describe settings, characters and atmosphere.
E3 | can integrate dialogue in narratives to convey character and advance the action,/scene.
*Dialogue is between two or more characters
| can select vocabulary and grammatical structures that reflect what the writing
- requires, doing this mostly appropriately.
{Use contracted forms in diologues in narrotive; using passive verbs to affect how
infarmation is presented; using modal verbs to suggest degrees of possibility).
ES | can use a range of devices to build cohesion (writing is connected) within and across
paragraphs.e.q. conjunctions, fronted adverbials, pronouns, synonyms, repetition).
E6 | Ican use verb tenses consistently and correctly throughout my writing.
£7 | can use the range of punctuation taught at key stage 2 mostly correctly (e.g. inverted
commas, dashes, hyphens, colons, commas).
E8 I can spell most words correctly from the year 5/6 Statutory Spelling list, and use a
dicticnanto check the spelling of uncommon or more ambitious vocabulary.
| can maintain legibility in joined handwriting when writing at speed.
Eg The national curriculum states that pugils should be taught to ‘use the disgonal and

horizontal strokes that are needed to join letters ond understand which letters, when
odjocent to one another, are best left unjoined”.
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* RWI starts with phonics

* National Curriculum Spelling in Each Year Giroup

» Spelling shed spelling shed for parents



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.spellingshed.com/en-gb/parents

Common Exception Words

Year 1 Year 2
the they one door great move again
a be once floor break prove half
do he ask poor steak improve money
to me friend because pretty sure Mr
today she school find beautiful sugar Mrs
of we put kind after eye parents
said no push mind fast could Christmas
says go pull behind last should
are SO full child past would
were by house children father who
was my our wild class whole
is here climb grass any
his there most pass many
has where only plant clothes
I love every bath busy
you come everybody path people
your some even hour water I




accident
accidentally
actual
actually
address
answer
appear
arrive
believe
bicycle
breath
breathe
build
busy
business

calendar

caught
centre
century
certain
circle
complete
consider
continue
decide
describe
different
difficult
disappear
early
earth

eight

eighth
enough
exercise
experience
experiment
extreme
famous
favourite
February
forward
forwards
fruit
grammar
group
guard
guide

heard
heart
height
history
imagine
increase
important
interest
island
knowledge
learn
length
library
material
medicine

mention

minute
natural
naughty
notice
occasion
occasionally
often
opposite
ordinary
particular
peculiar
perhaps
popular
position
possess

possession

possible
potatoes
pressure
probably
promise
purpose
quarter
question
recent
reqular
reign
remember
sentence
separate
special

straight

. e

Common Exception Words Years 3 and 4

strange
strength
suppose
surprise
therefore
though
although
thought
through
various
weight

woman

women




'Au

accommodate

accompany
according
achieve
aggressive
amateur
ancient
apparent
appreciate
attached
available
average
awkward

Bb
bargain
bruise

category
cemetery
committee

communicate

community
competition
conscience
conscious
controversy
convenience
correspond
criticise
curiosity
Dd

definite
desperate
determined
develop

dictionary
disastrous

embarrass

environment

equipment
equipped
especially
exaggerate
excellent
existence
explanation

Ff
familiar
foreign
forty
frequently

Gg
government
guarantee

harass
hindrance

Ii

identity
immediate
immediately
individual

interfere
interrupt

LL
language
leisure
lightning

Mm
marvellous
mischievous
muscle

necessary
neighbour
nuisance

Oo

occupy
occur
opportunity

Pp
parliament
persuade
physical
prejudice
privilege
profession
programme

pronunciation

Qq

queue

recognise
recommend
relevant
restaurant
rhyme
rhythm

Ss
sacrifice
secretary
shoulder
signature
sincere
sincerely
soldier
stomach
sufficient
suggest
symbol
system

Coaév\w\on IIEExcwtiﬁm \/\/Ot;ds Yeaﬂrs 5 ade 6
C e n r t

temperature
thorough

twelfth
Vv

variety
vegetable
vehicle

Yy
yacht
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https://Letterjoin handwriting scheme website
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Grammar

» Vocabulary, gramwmar and punctuation progression

Vocabulary, grammar and punctuation - Years 1to 6

Year 1: Detail of content to be introduced (statutory requirement)

Word Regular plural noun suffixes —s or —es [for example, dog, dogs; wish,
wishes], including the effects of these suffixes on the meaning of the
noun

Suffixes that can be added to verbs where no change is needed in the
spelling of root words (e.g. helping, helped, helper)

How the prefix un— changes the meaning of verbs and adjectives
[negation, for example, unkind, or undoing: untie the boaf]

Sentence How words can combine to make sentences
Joining words and joining clauses using and

Text Sequencing sentences to form short narratives

Punctuation | Separation of words with spaces

Introduction to capital letters, full stops, question marks and exclamation
marks to demarcate sentences

Capital letters for names and for the personal pronoun

Terminology | letter, capital letter

for pupils word, singular, plural

sentence

punctuation, full stop, question mark, exclamation mark



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

Grammar

» Vocabulary, grammar and punctuation progression

Year 2: Detail of content to be introduced (statutory requirement)

Word Formation of nouns using suffixes such as —ness, —erand by
compounding [for example, whiteboard, superman]

Formation of adjectives using suffixes such as —ful, —less

(A fuller list of suffixes can be found in the year 2 spelling section in
English Appendix 1)

Use of the suffixes —er, —est in adjectives and the use of -ly in
Standard English to turn adjectives into adverbs

Sentence Subordination (using when, if, thaf, because) and co-ordination (using
or, and, but)

Expanded noun phrases for description and specification [for example,
the blue butterfly, plain flour, the man in the moon]

How the grammatical patterns in a sentence indicate its function as
a statement, question, exclamation or command

Text Correct choice and consistent use of present tense and past tense
throughout writing

Use of the progressive form of verbs in the present and past tense to

mark actions in progress [for example, she is drumming, he was
shouting]

Punctuation | Use of capital letters, full stops, question marks and exclamation marks
to demarcate sentences

Commas to separate items in a list

Apostrophes to mark where letters are missing in spelling and to mark
singular possession in nouns [for example, the girl's name]

Terminology | noun, noun phrase

for pupils statement, question, exclamation, command
compound, suffix

adjective, adverb, verb

) tense (past, present)

. o apostrophe, comma



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

Grammar

* Vocabulary, grammar and punctuation progression

Year 3: Detail of content to be introduced (statutory requirement)

Word Formation of nouns using a range of prefixes [for example super-,
anti—, auto-)

Use of the forms a or an according to whether the next word begins
with a consonant or a vowel [for example, a rock, an open box]
Word families based on common words, showing how words are
related in form and meaning [for example, solve, solution, solver,
dissolve, insoluble]

Sentence Expressing time, place and cause using conjunctions [for example,
when, before, after, while, so, because), adverbs [for example, then,
next, soon, therefore], or prepositions [for example, before, after,
during, in, because of]

Text Introduction to paragraphs as a way to group related material
Headings and sub-headings to aid presentation

Use of the present perfect form of verbs instead of the simple past [for
example, He has gone out to play contrasted with He went out to play]

Punctuation | Introduction to inverted commas to punctuate direct speech

Terminology | preposition, conjunction

for pupils word family, prefix

clause, subordinate clause

direct speech

consonant, consonant letter vowel, vowel letter

inverted commas (or ‘speech marks’)



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

Grammar

» Vocabulary, grammar and punctuation progression

Year 4: Detail of content to be introduced (statutory requirement)

Word The grammatical difference between plural and possessive —s

Standard English forms for verb inflections instead of local spoken
forms [for example, we were instead of we was, or | did instead of /
done)

Sentence Noun phrases expanded by the addition of modifying adjectives, nouns
and preposition phrases (e.g. the teacher expanded to: the strict maths
teacher with curly hair)

Fronted adverbials [for example, Later that day, | heard the bad news.]

Text Use of paragraphs to organise ideas around a theme

Appropriate choice of pronoun or noun within and across sentences to
aid cohesion and avoid repetition

Punctuation | Use of inverted commas and other punctuation to indicate direct
speech [for example, a comma after the reporting clause; end
punctuation within inverted commas: The conductor shouted, “Sit
down!"]

Apostrophes to mark plural possession [for example, the girl’s name,
the girls’ names]

Use of commas after fronted adverbials

Terminology | determiner
for pupils pronoun, possessive pronoun
adverbial



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

Grammar

* Vocabulary, grammar and punctuation progression

Year 5: Detail of content to be introduced (statutory requirement)

Word Converting nouns or adjectives into verbs using suffixes [for example,
—afe; —ise; —ify]
Verb prefixes [for example, dis—, de—, mis—, over- and re-]

Sentence Relative clauses beginning with who, which, where, when, whose, that,
or an omitted relative pronoun

Indicating degrees of possibility using adverbs [for example, perhaps,
surely] or modal verbs [for example, might, should, will, must]

Text Devices to build cohesion within a paragraph [for example, then, after
that, this, firstly]

Linking ideas across paragraphs using adverbials of time [for example,
later], place [for example, nearby] and number [for example, secondly]
or tense choices [for example, he had seen her before]

Punctuation | Brackets, dashes or commas to indicate parenthesis
Use of commas to clarify meaning or avoid ambiguity

Terminology | modal verb, relative pronoun
for pupils relative clause

parenthesis, bracket, dash
cohesion, ambiguity



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

Grammar

» Vocabulary, grammar and punctuation progression

Year 6: Detail of content to be introduced (statutory requirement)

Word The difference between vocabulary typical of informal speech and
vocabulary appropriate for formal speech and writing [for example, find
out — discover; ask for — request; go in — enter]

How words are related by meaning as synonyms and antonyms [for
example, big, large, little].

Sentence Use of the passive to affect the presentation of information in a
sentence [for example, | broke the window in the greenhouse versus
The window in the greenhouse was broken (by me)].

The difference between structures typical of informal speech and
structures appropriate for formal speech and writing [for example, the
use of question tags: He's your friend, isn't he?, or the use of
subjunctive forms such as If [ were or Were they to come in some very
formal writing and speech]

Text Linking ideas across paragraphs using a wider range of cohesive
devices: repetition of a word or phrase, grammatical connections [for
example, the use of adverbials such as on the other hand, in contrast,
or as a consequence], and ellipsis

Layout devices [for example, headings, sub-headings, columns, bullets,
or tables, to structure text]

Punctuation | Use of the semi-colon, colon and dash to mark the boundary between
independent clauses [for example, It’s raining; I'm fed up)

Use of the colon to introduce a list and use of semi-colons within lists
Punctuation of bullet points to list information

How hyphens can be used to avoid ambiguity [for example, man eating
shark versus man-eating shark, or recover versus re-cover]

Terminology | subject, object
for pupils active, passive
synonym, antonym

B e o S X ellipsis, hyphen, colon, semi-colon, bullet points



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

What does a lesson look like?

Stage 1: Talk about — New vocabulary check, introduce, read and respond to the model text Each unit is based on a model text. These are generally
extracts from good quality, age-appropriate children’s fiction, non-fiction and poetry.

Stage 2: Talking about meaning and story (structure fiction)/Talking about purpose, meaning and text structure (non-fiction) During this stage,
children are asked to consider the organisation and plot in the fiction model texts, and to explore the organisation and the order of ideas for the non-fiction texts.
Children will work with response partners and groups for active learning activities aimed at co-constructing insights into the author’s choices and their impact on
the reader. The will rehearse writing some features of the genre.

Stage 3: Talking about the language and vocabulary Activities at this stage are primarily focused on language and the grammatical content and technical
vocabulary in the National Curriculum, together with consolidation of grammatical content and vocabulary. The intention is to demonstrate how the grammar is
used in texts and to consider the impact on the reader. Key grammatical constructions are highlighted on the model text.

Stage 4: Getting ready to write The aim of this stage is to discuss ideas and create opportunities for drama, drawing, etc, so that the child comes to the writing
session with a clear understanding of the content, style and vocabulary of what they want to write.

Stage 5: Writing, improving and editing Completing a first draft, editing it and then writin gthe new iproved version as a published piece.

Stage 6: Learning from the writing This session allows you to identify common areas for improvement and to work together with the children to improve or
‘fix’ some sample sentences.




Writing at JEA

Children are officially assessed at the end of EYFS, KS1 and KS2. They are also assessed regularly in each
year group — this is after every piece of published writing.

Each unit of writing starts with a vocabulary check, a text, exploration, drafting, editing and ends with
publishing. The genre will vary and might include a recount, story, letter, report, poem, newspaper article,
instructions and more.

Fiction is a genre of writing that is not true.

Nonfiction is a genre of writing that is true.

is @ genre that is read in a play as a performance.

Fable is a genre usually about animals and gives the reader a moral or lesson.

Fantasy is a fiction work that contains many incredible creatures or events.

Historical is an untrue story that includes many historical facts, settings, events,
Fiction or people

is an amusing, entertaining genre.

is a genre that includes traditional tales, usually about ancient Greek and
Mythology & :

Tall Tales are exaggerated stories that have a good deal of humor.

Biography is a nonfiction genre that tells about a person’s life.

Autoblography l&wmuwm-m'. life and is written by
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The
Snowman

4 by Raymond
| Briggs

. Raymond Briggs Week 1, Day 1
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Lessons — The Snowman

sight — view,
scenery, landscape.

od - gude someone
towards something.

tangenne —an orange
coloured hybnd citrus fruit

ianded - touch ground
after flying.
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blocks, a consistent
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Stage 1: Meeting the text

LQ Can | listen to the text and answer questions about it orally?

SC:
1. | can name the main characters in the text.
2. | can explain why the events occurred.

3 | can identify the order of the key events in the story.




Let's talk about winter...

Whatdo you know about winter?

What s the weather like in winter? Give examples.

What are the temperatures like?
What animals are active during winter?
Which animals hibernate?
Why do they hibemate?
VWhat are the main events that happen in winter?
What do we do differently in winter?
What do children do during winter?







Mow let's watch a short movie made after a book called The Snowman by

Raymond Briggs, then, let's listen to a fragment text that retells what happensin
the beginning of the movie.

hitps www. youtube com/watch?v=AIMMNIEKHURU original film

https fwiww youtube comiwatch?v=8ka-Q\WPFVNE

+ What do you notice about this movie?

o The original book written by Briggs is a picture book. Do you know what a
picture book is?

e |5 this story real? How do you know? What would you call this genre?




JIu il The Snowman by Hﬂm_pnnd Briggs .
T P ik
As soon as James got cut of bed, he knew it would baaw_day. It has been snowing the whode night, and
naw, everything was white in the garden, The best thing would be 1o make a SNOWMAN!

"Don’t forget your bﬂﬂtﬂ.‘ﬂ-ﬂ-iﬂgﬂl.w rack ﬁ;""""u“ H'::" ) H
g o

A big bedy and big rownd head. .. coal eyes, a tangerine nose, a hat and a scarf. His snowman was finished.

“Tealime," Mum callad.
"Take :?ffyuur b "HI:LLK

That maght, it was hard 1o sleep, so James got up to see his snowman. This was magscal... his snowman was

walking towards the house!l oSS

([ ——— “tru chpdd P,
He explared the hause with James, The snowman streked the cat sleepng by the fire. Mrreacowww! The cat
hissed, and spat because his hagn:l E“ freezing!

“Ssshhl We must be very quet,” wamed James, “or my parents will wake up.”

The fridge was best= it was cald, |-|.41 haw snawmen like .
The snowman fried everything: mum's makeup, dad’s pipe
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Are there any more words you do not understand?




Questions?




